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About this document

This document has been produced by the Gateshead Raising Achievement Service in conjunction with Local Authority officers from the Chief Executive’s Department, Governor Services and the Human Resources Department within Gateshead Council. Head teachers were consulted throughout. 

The aim of this document is to provide schools with a broad overview of the main requirements of the gender equality duty and specific duties as outlined in the Gender Equality Duty Code of Practice in England and Wales 2006. It also provides supporting information to enable schools to produce and implement their gender equality schemes. A model gender equality scheme document accompanies this leadership guidance.

In considering how to ensure they are carrying out their roles and responsibilities in relation to the duty, schools and governors might find it useful to consult further sources of support such as those referenced on page 11 of this document. 

Any queries regarding the gender equality duty and this supporting documentation should be made to:- 

Clare Coburn  

Gateshead Council

Learning & Children

Raising Achievement Service

Tel: 0191 433 8622

Email: clairecoburn@gateshead.gov.uk

‘The gender equality duty presents a fantastic opportunity for schools to make a coordinated effort to tackle inequality and ensure that all pupils are able to fully achieve their potential. The entire school population will benefit by taking well-planned action on gender equality. This should act as a catalyst towards a society where we all can make the best of our life chances’.

The Gender Equality Duty and Schools  

Guidance for public authorities in England

Equal Opportunities Commission March 2007

1. Why is the Gender Equality Duty Important to Schools?
The gender equality duty presents a legal and moral opportunity to make a coordinated effort to tackle gender inequality. Development of a Gender Equality Scheme will help schools achieve equality for both pupils and employees and it will support schools in enabling all pupils and staff to reach their full potential.

Compliance with the duty will help schools to meet their overall objectives particularly in relation to the Every Child Matters agenda. Thinking about gender and taking action to promote equality and diminish discrimination and harassment towards boys and girls, men and women can be a means of fulfilling many other school objectives and agendas such as:-

· Every Child Matters

· National Healthy Schools Programme

· Attainment

· Single sex-classes in mixed schools

· Achievement and life outcomes

· Engaging boys in education

· Young parents and education

· Challenging gender stereotypes across the curriculum

· Challenges in the 14-19 curriculum and qualification reforms

· Challenges in work experience placements

· Challenges in Information, Advice and Guidance

· Sexist and sexual bullying

· Teenage attitudes to violence

· Working in Partnership

· Engaging and involving parents and carers
2. Legislative Background
The core purpose of the 2006 Equality Act is to ensure fair and equal treatment and the elimination of discriminatory practice for all. In recognition of the significant contribution public authorities can make towards equality for all, a gender equality 

duty (GED) was established within the Act and came into force in April 2007. 


3. Schools’ Duties under the Equality Act

As a public body, schools need to take action in order to ensure they are compliant with the general duty which comprises of two main elements. Schools are expected to be proactive in 

· eliminating unlawful sex discrimination and harassment

· promoting equality of opportunity between men and women


4. Producing a Gender Equality Scheme

Schools are required to produce a GES by April 2007 which shows how the school will meet its obligations under both the general and specific duties. It shows the actions that have been taken or will be taken to ensure the elimination of discrimination and harassment, and the promotion of equality amongst boys and girls, men and women in the school.  A model GES for schools to adapt according to their own needs accompanies this leadership guidance.

The process of producing and implementing a GES will involve the following actions: 

(i) Gathering and using information that is relevant to promoting gender equality and eliminating discrimination


(ii) Consulting with stakeholders in preparation of its scheme (including setting objectives)


(iii) Assessing the impact or likely impact of existing and proposed policies and practices on gender equality


(iv) Implementing the actions set out in the scheme

4.  Aligning the Gender Equality Scheme with school processes

Integrating the GES into the school development plan (SDP) has several benefits. It enables schools to:

· Demonstrate how promoting gender equality can help raise standards

· Ensure their gender equality priorities are part of the school’s core business

· Ensure their priorities for raising standards and the actions they outline to meet these priorities will not undermine the promotion of gender equality

It is recommended that schools embed the processes for producing their GES into existing school processes such as those relating to school self-evaluation and the SDP because

· The process of setting priorities for improvement in the SDP will often be similar to those required to set gender equality objectives 

· In identifying their gender equality objectives a school will need to consult with stakeholders and analyse data

· In undertaking an assessment of the impact of school policies and practices upon gender equality (see section 7) schools will once more need to consult with stakeholders and analyse data 

· Progress towards meeting the GED is a key part of a school’s performance, therefore evaluation of the school’s GED should therefore inform their self-evaluation form and contribute to overall evaluation

· The process of school self-evaluation can be used to outline successes and improvements alongside any actions to be taken to make further improvements in relation to gender equality 

If a school does choose to embed the processes for their GES into existing processes, it must be clear that the specific duties are met.

5. Gender Equality Objectives and Gender Pay Gap

A GES needs to include gender equality objectives that relate to the most significant gender issues for staff and pupils a school wishes to address and are identified through consultation and other sources of information such as data analysis. Objectives should be set for a maximum of three years with schools perhaps choosing to set interim objectives for each year to measure progress.  

In the process of producing their GES, schools may identify the need to have objectives that address the causes of any gender pay gap in the school workforce. As an employer schools are legally liable under the Equal Pay Act for the implementation of pay systems and exercise local discretion over some pay matters. Therefore schools need to ensure they have eliminated the risk of discrimination in pay decisions such as payment of Special Educational Needs allowances and Teaching and Learning Responsibility payments. If a school becomes aware of elements within pay systems that may cause pay discrimination they should alert the relevant pay body. Without taking action, schools may be at risk of equal pay claims.

Finally schools need to also consider how their policies and practices may be contributing to the gender pay gap beyond school and as a result take measures to eliminate such practices.


For further support on developing objectives and gender pay gap objectives, schools should consult Gender Equality Duty and Schools Guidance for Public Authorities in England March 2007 and Gender Equality Duty: Equal Opportunities Commission (EOC) Code of Practice 2006.

6.  Assessing the impact of school policies and practices on gender equality
In order to meet the Duty, it is essential that schools carry out a gender impact assessment (GIA) in relation to current and future policies and practices to ensure they do not discriminate against or lead to gender inequality. A GIA is a tool that enables policy makers to identify any differential effect on women and men, girls and boys of existing policies and practices, and any possible differential effect of proposed policies and practices. A good GIA will need to take place within three yrs of the scheme (by April 2010) and fit with the schools process of self-evaluation. Like self-evaluation, gender impact assessments require schools to gather and analyse data, to consult on proposals, and to use the outcomes of the analysis and consultation to deliver improved outcomes for boys and girls.

Schools will need to:

· identify the aims of the policy or practice

· collect evidence on the impact of policies on both sexes

· assess the likely consequences of new policies

· amend proposed policies so that they promote gender equality and eliminate discrimination

· resource those changes appropriately

A good screening process will help schools to identify those policies (likely to be most) that are most relevant to gender equality.  Schools will carry out a GIA against the following policies amongst others: 

· Curriculum

· Uniform

· Bullying

· ECM objectives

· National Healthy School status

· Admissions

· Discipline

· Sports

· Careers/work experience


7.  Key issues for gender and education

Issues relating to gender equality will be integral to virtually every part of school life. An overview of the key gender issues relating to pupils and staff is provided below to support schools in ensuring as wide a range areas are taken into consideration during the process of undertaking their duties in relation to gender equality. 

Pupils

· Challenging gender stereotypes in subject choice and careers advice

· Pupil attainment

· Health, sport and obesity

· Sexual and sexist bullying and violence
Staff & Employment

· Gender pay gap

· Retention and recruitment of male teachers in primary schools

· Transsexual staff

· Women are under represented in senior posts particularly black and ethnic minority women

· Flexible and part-time working

· Pregnancy Discrimination

· Sexual harassment of teachers

· Training and development

· Procurement
Appendix 1 provides a range of examples of how schools and partners in other areas have developed approaches towards tackling specific gender inequality issues. 
8. The role of governors

The legal responsibility for implementing the GED rests with the school’s governing body. Understanding the impact of gender and implementing the GED will help governing bodies ensure that they carry out these responsibilities more effectively and that the needs of all girls and boys, and those of staff are met. Specifically governors need to ensure: 


9. Monitoring, Reporting & Reviewing

It is important to monitor the impact of actions taken to ensure that progress is being made towards meeting the duty, and to ensure that no adverse impact is occurring as a result of the actions. If any adverse impacts are identified during the monitoring process, the action plan will need to be revised.

Schools will need to report annually on the actions they have taken or intend to take to meet the GED. A short summary report incorporated into another strategic document such as the governors’ report is sufficient. First report must be published by 30 April 2008. 

Schools must review their GES at least every three years and publish a revised scheme in order to evaluate progress made against the gender equality objectives and set priorities for the next three years. 
Sources of Further Support

Documents
Gender Equality Duty: Equal Opportunities Commission (EOC) Code of Practice 2006

Practical guidance to public authorities on how to meet the legal requirements of the gender equality duty

The Gender Equality Duty and Schools Guidance for Public Authorities in England March 2007

Guidance and practical for governors, head teachers, teaching and support staff working in schools in England on how to implement the gender equality duty in schools. It demonstrates how the duty can help schools in achieving their overall objectives

Gender Equality Scheme 2007 – 2010 Gateshead Council

Sets out how Gateshead Council will promote gender equality and eliminate harassment and discrimination for those that use our services and for council employees

Websites

www.equalityhumanrights.com/genderduty
Guidance and support for all aspects of developing and implementing a gender equality scheme. See ‘Sectoral guidance’ for specific school guidance and support

www.dfes.gov.uk/dadsandsons
www.everychildmatters.gov.uk/teenagepregnancy
www.dfes.gov.uk/schoolageparents

www.fathersdirect.com
Appendices
Appendix 1    Examples of Practice 

Single sex class on the basis of performance


Help for Young Dads Project


Taster sessions to widen career choices


Widening opportunities through non-traditional work experience placements


Challenging gender stereotyping in primary school


Addressing sexual harassment in schools


Challenging attitudes to violence in schools


Partnership working to breakdown gender stereotyping
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Gender Equality Scheme

April 2007 – April 2010

St Peter’s Catholic Primary School
Gender Equality Scheme

‘In Gateshead we recognise that everyone makes an important contribution to community life and each contribution should be equally valued. Discrimination and harassment are a serious abuse of human rights and have no place in Gateshead. Gateshead Council is committed to ensuring equality is integral to its service provision and the way we employ and support our staff’. 

Gateshead Gender Equality Scheme 2007 – 2010
1. Vision, Values and Ethos

St Peter’s Catholic Primary School is deeply committed to the principles of equality.  We have a caring and supportive school ethos that seeks to value all individuals and ensure that they achieve their potential. Our school is active in its role in promoting equality of opportunity for all boys and girls, men and women, who make up our school community. 

Through our policies and practices we strive to eliminate gender discrimination and harassment that present barriers to both staff and pupils achieving their full potential. We actively promote positive, respectful attitudes and relationships between and amongst all members of our school community and encourage them to be active partners in the promotion of equality of opportunity in all aspects of school life.

We provide a broad and balanced curriculum in a happy, challenging environment where all boys and girls can develop their maximum potential and feel valued as individuals who can contribute to the life of our school and society in general. 

We have robust and supportive policies in place that ensure our practices actively promote equality of opportunity amongst staff and do not in any way discriminate against either men or women in any area of recruitment, retention, promotion, training or any aspect of employment.

We are committed towards ensuring that the development, implementation and monitoring of our gender equality scheme is the vehicle for actively embedding gender equality within our policies and practices.

2. The Legal Context 

The Equality Act was introduced in 2006 to ensure fair and equal treatment and the elimination of discriminatory practice for all. In recognition of the significant contribution public authorities can make towards equality for all, a gender equality duty (GED) was established within the Act and came into force in April 2007. It requires schools to be proactive in eliminating unlawful sex discrimination and harassment and promoting equality of opportunity between men and women. 

The specific duty requires a school to show how it will meet the general duty to promote equality across all its areas of responsibility and the exact steps a school will take to enable it to meet the general duty.

· prepare and publish a gender equality scheme 

· consider the need to include objectives including pay award objectives

· gather and use information on how school policies and practices affect gender equality in the workforce and delivery of services

· consult stakeholders and take account of relevant information in order to determine its gender equality objectives

· assess the impact (gender impact assessment) of its current and proposed policies and practices

· implement the actions set out in its scheme (action plan) within three years

· report annually against the scheme

· review the scheme every three years
3.  Developing, monitoring and reporting of our Gender Equality Scheme

Pupils, staff, parents/carers were consulted through a variety of means in the development of our gender equality scheme. We have done this via eg focus groups, questionnaires, feedback slips, drop-in session and incorporated their views where appropriate into our action plan.
Through the above consultation and data analysis we have identified our gender equality objectives that relate the most significant gender issues in our school that we intend to tackle by April 2010. We have considered how our objectives support standards of achievement and are clear on what actions we need to take in order to improve further. We have integrated the processes for developing our scheme into those for school self-evaluation and school development plan. 

The process of assessing the impact of all current school policies is underway and will be complete by April 2010. Throughout this process, where we find there is the possibility of any negative impacts on the grounds of gender, action will be taken immediately to eliminate these. 

A governor has been appointed as the link governor for gender equality and will ensure that when monitoring the implementation of all current and future school policies, consideration of gender equality issues are adhered to. 

A member of the senior leadership team will monitor the implementation of our gender equality action plan (see page 6) and scheme to ensure it leads to less discrimination and greater gender equality. 

Progress made against our Gender Equality Scheme will be reported in April 2008 and it will be reviewed by March 2010.

4. Gender Equality Scheme Checklist

Service Provision

Information is collected on gender with regards to both pupils and staff and is used to identify priorities and objectives to eliminate discrimination and improve provision of services

Achievement and attainment data is analysed by gender and action is taken to narrow the gender gap as appropriate to boys and girls
Boys and girls are actively encouraged to participate in all aspects of school life eg assemblies, school council, physical activities, and where there are barriers to this occurring, action is taken to reduce them to maximise inclusion for all

Bullying and harassment of pupils on the grounds of gender are monitored and action is taken to eliminate such practice

Health education provision has been reviewed (including sex education, physical activity and healthy eating) and improvements made to ensure further gender equality

Stereotyping in terms of gender is actively challenged within and outside of the classroom including challenging gender stereotypes in subject choice and careers advice

The school environment is accessible and welcoming to visitors at all times of both sexes and parents of both sexes are actively encouraged to participate in their child’s education

The governing body is representative of the pupils, staff and local community it serves

Employer Duties

Gender issues are carefully considered when appointing staff eg when allocating Teaching and Learning Responsibilities or re-evaluating staff structures, to ensure decisions are free of discrimination

Processes for the implementation of pay systems have been reviewed and we are assured that there is no negative impact on gender equality

Any bullying and harassment of staff on the grounds of gender would be monitored and action is taken to eliminate such practice

In the process of procuring goods and services we consider equality of opportunity issues and if appropriate we ensure gender equality requirements are contained within the contract 

We have reviewed our practices as employers in relation to the following list of key employment issues (as outlined by the Equal Opportunities Commission Code of Practice on the duty) and are confident that our policies and practices do not discriminate against any members of staff

· recruitment 

· managing flexible and part-time working

· managing parental and carers leave

· managing pregnancy and return from maternity leave

· sexual and sexist harassment

· transexual staff

· women under represented in eg senior posts

· grievance and disciplinary procedures

· equal pay

· work based training opportunities

For further information regarding this gender equality scheme please contact:

Mrs L A Stokoe
This scheme and action plan has been agreed by the full governing body    

Signed ............................ (Chair of Governors) Date...............

St Peter’s Catholic Primary School        

Gender Equality Duty Action Plan

 April 2007 –  April 2010 

	Service Provision 

/ Employer Duties
	School Issue to be addressed/objective
	Action to be taken
	Monitored by 

whom?
	Deadline

	example

Health Education/Curriculum


	There are more boys than girls participating in sport
	Investigation of underlying reasons why take up is low amongst girls


	PE co-ordinator/HOD
	February 2008

	Review of GES Policy

	
	Review to be carried out by Governors
	Governors
	February 2010

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


The specific duties require schools to demonstrate how they meet the general duty to promote equality across all its areas of responsibility and are the exact steps schools should take to enable them to meet the general duty.





prepare and publish a gender equality scheme 


consider the need to include gender equality objectives including pay award objectives (see section 6)


gather and use information on how school policies and practices affect gender equality in the workforce and delivery of services


consult stakeholders and take account of relevant information in order to determine its gender equality objectives


carry out an assessment of the impact of its current and proposed policies and practices on gender equality (see section 7)


implement the actions set out in its scheme within three years


report annually against the scheme


review the scheme every three years





The implication for schools is that they will have to 


ensure they are meeting the GED through taking the steps outlined in the specific duties (see section 3 below)


produce a gender equality scheme (GES) which will be a clear framework for identifying objectives, as well as planning, delivering and evaluating the steps needed to ensure the duty is met





Schools need to undertake the following actions by the dates outlined:


Produce a GES by April 2007 and review it every three years thereafter


Report annually on the progress of the GES, the first of which is by April 2008


Undertake a gender impact assessment of all relevant school policies and practices by April 2010





After an initial screening, a policy on bullying shows a high relevance for gender equality and it is prioritised for a gender impact assessment. The policy as it stands does not address the issue of sexist or sexual bullying which has been found to be a serious problem for girls and female teachers.  It was also found that homophobic bullying is not covered either which has been found to be a serious issue for many boys. The school takes action, including holding school assemblies on sexist and homophobic bullying, and develops lesson materials on the issue of gender based harassment and violence to address young people’s, especially boys’, worrying attitudes to this problem. These steps contribute to eliminating discrimination and harassment under the duty and will also help the school address gender issues in the National Healthy Schools Programme around emotional health and well-being.





JIVE Yorkshire and Humber have piloted two versions of a SET/Built environment work experience programme called Wider Horizons for girls in Years 10 and 11.  The programme is run in conjunction with the local Business Education Partnerships and employers in the area.





In West Yorkshire the aim is to encourage girls who have previously participated in taster activities in SET in Year 9 and others who are interested in finding out more about careers in the sector.  In South Yorkshire, the programme is offered to girls who have selected gender stereotypical placements in business administration to encourage widening of future career choices.  25-30 girls in 6/7 schools are participating in the pilot.  � HYPERLINK "http://www.jivepartners.org.uk" ��www.jivepartners.org.uk�





Doncaster Pathfinder, a partnership between organisations including the LA, 11 schools, two colleges, the local Business Education Partnership, training providers, and Connexions, set up three projects aimed at challenging gender stereotyping in careers choices.





A Skills Roadshow bringing training providers into schools to give students the opportunity to undertake taster sessions in vocational courses including engineering, mechanics and hair and beauty





The Developing Dads programme supporting young fathers to find employment provides sessions addressing gender stereotyping in careers.  A male play-worker was invited to one session to present the students with a positive role model of a man in a non-traditional occupation.





Women into the Built Environmental (WITBE) is specifically targeted at encouraging female students to consider careers in the construction industry, and involves collaboration with Sheffield Hallam University.  The girls get a chance to try out practical activities such as surveying and to visit a construction site.





A school decides to take action to raise the attainment levels of the lowest performing pupils in English.  Remedial English classes are offered to the bottom 10% of pupils in terms of performance in the subject.  In assessing who are the lowest performers in English, the school finds that all pupils in the bottom 10% are boys.  Offering a catch up class solely to these boys would be lawful because it is based on a criteria other than gender i.e. performance.  The school continues to monitor results to ensure that if any girls drop to the bottom 10% they are also given a place in a catch-up, or offered comparable assistance to raise their achievement.





Connexions south London, in partnership with Richmond on Thames Council, are holding a series of workshops for young dads (up to age 22) to support them through ante-natal and the post-natal stages of childbirth, sexual health awareness and getting back to work and learning.





The young people will receive advice on how to deal with the routine problems of baby care as well as unexpected challenges.  Support networks for young fathers are hard to find, and this programme aims to fill a gap, providing young men with an opportunity to access support and information as well as sharing their experiences and learning from one another.


Connexions in Action: challenging Gender Barriers, 2006








Tees Valley Connexions led the Redcar Against Gender Stereotyping (RAGS) project, which provided hands-on activities for young people to encourage them to think about a wider range of career options.  For example, girls participated in traditionally male-dominated activities, including bricklaying, construction and fire-fighting.  Whilst boys participated in activities such as childcare, hairdressing and floristry.  Over 20% of participants indicated that they were interested in pursuing non-traditional careers.











Connexions Tyne and Wear, and several local partners, ran a project in four primary schools to explore the connection between school subjects and work, challenge children’s gender stereotyped beliefs, and increase awareness of available job opportunities.  The project had three strands.


Curriculum support – the ‘Make it Real Game’ was used which helps students understand jobs and services whilst increasing their vocabulary and exploring learning pathways and qualifications.


Careers software featuring over 600 photographs, 1000 different job types and 40 lesson plans supporting PSE, citizenship, literacy, numeracy and ICT.


Careers events, each with five workshops featuring cross-curricular themes such as gender stereotyping, healthy living, key skills and employability.  The workshops were on engineering, beauty therapy and early years education, and were designed to address gender-stereotyped views of the world or word.


Connexions in Action: Challenging Gender Barriers, 2006





Working with WOMANKIND, a school in Cardiff found that 55% of young women and 30% of young men surveyed had experienced inappropriate touching.  They developed role-plays, poster and leaflets to raise awareness of the issue across the school to deliver to Year 7 students.  It is hoped that this will help to create a school culture where sexual harassment and bullying is unacceptable and pupils treat each other with respect.





Cheshire County Council has developed a range of resources for schools in Cheshire to challenge young people’s attitudes to violence, including drama projects and a 12-week group work programme for young makes who are developing abusive patterns of behaviour.


www.cheshire.gov.uk





A secondary school collects information on participation of girls and boys in PE lessons and other school activities.  The information shows that girls are far less likely to take part in lessons and in physical activity overall.  Qualitative evidence highlights that many girls are put off from getting involved with sports mainly because they are not interested in the types of sports and activities on offer and they find the PE kit embarrassing to wear.  The competitive environment also puts them off.  The evidence indicates that they would be much more likely to take part in physical activity if alternatives such as gym (aerobics, spinning) dance classes and yoga were available and they did not have to wear short PE skirts/knickers.  The school decides that addressing girls’ participation in sport should be a priority and set an objective to increase the number of girls participating in sport to levels of boys’ participation. The sports curriculum is extended to include activities that girls said they would be interested in, and the PE uniform.





When setting out arrangements for consultation, a primary school pays particular attention to the need to involve the full spectrum of parents and carers – mothers and fathers, and other adults with caring responsibilities for a child, such as grandparents and foster carers.  They also ensure that the process is inclusive for the full range of families in 21st century Britain, including making sure they are welcoming to lesbian and gay parents.  In setting up consultative meetings, the school takes into account the impact of parenting and caring responsibilities on the ability of people to take part.  Meetings are run at a couple of different times and the school also sets up alternative ways for people to input the process.  This means that the school will ensure that they have captured a range of viewpoints and ideas.





After an initial screening, a policy on bullying shows a high relevance for gender equality and it is prioritised for a gender impact assessment.  The policy as it stands does not address the issue of sexist or sexual bullying which has been found to be a serious problem for girls and female teachers.  It was also found that homophobic bullying is not covered either which has been found to be a serious issue for many boys.   The school takes action, including holding school assemblies on sexist and homophobic bullying, and develops lesson materials on the issue of gender based harassment and violence to address young people’s, especially boys’, worrying attitudes to this problem.  These steps contribute to eliminating discrimination and harassment under the duty and will also help the school address gender issues in the National Healthy Schools Programme around emotional health and well-being.





A school decides to take action to address the gender pay gap beyond the school by implementing several initiatives to tackle gender stereotyping in the school curriculum.  This action aims to address occupational segregation (the concentration of women in particular lower-paid sectors of the workforce and the economy), one of the major causes of the gender pay gap.  By taking action on gender stereotyping, it is hopes that girls and boys will be better equipped to make more informed choices about their future, for example with regards to pay rates in different jobs.








The school develops a GES which includes evidenced based gender equality objectives that relate to the core work of the school, outlines specific outcomes and the actions needed to achieve them. 


Stakeholder consultation in developing their gender equality objectives


Progress of the GES is monitored 


The GES and SDP are linked


The annual report contains an analysis of progress on implementing the GED


Objectives are added into the school profile


Whenever a policy or practice development is presented to the governing body for approval, governors should ask whether a GIA has been carried out and ask to see the conclusions of the impact assessment including a summary of the evidence relied upon in conducting the impact assessment


They understand the impact of gender in relation to employment policies and procedures, and that their employment policies and procedures do not discriminate against women or men. In particular, school governors should consider the need for objectives to tackle all causes of the gender pay gap eg by promoting more flexible working practices in the school to retain more staff with family responsibilities
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